Southern University and A&M College

Digital Commons @ Southern University and A&M College
Electronic Dissertation and Theses
Spring 5-2002

Determining older adults' foreign language learning style
preferences using the multiple intelligence theory
Thurmiere O. Love

Follow this and additional works at: https://digitalcommons.subr.edu/dissertations_theses
Part of the Elementary Education Commons

DETERMINING OLDER ADULTS' FOREIGN LANGUAGE LEARNING STYLE
PREFERENCES USING THE MULTIPLE INTELLIGENCE THEORY

A THESIS
Presented to the

Honors College at Southern University
Baton Rouge, Louisiana

In Partial Fulfillment of the Requirements for the .:::
Honors College Degree

By

Thurrniere 0. Love

May 2002

~

·

Honors College

Southern University
Baton Rouge, Louisiana

CERTIFICATE OF APPROVAL

HONORS THESIS

This is to certify that the Honors Thesis of
Thurmiere O. Love
has been approved by the examining committee for the thesis
requirement for the Honors College degree in
Elementary Education.

·ttee

~

The data from this research was provided by students enrolled in beginning French,
German, and Spanish classes at Southern University and A&M College

.

.

DETERMINING OLDER ADULTS' FOREIGN LANGUAGE LEARNING STYLE
PREFERENCES USING THE MULTIPLE INTELLIGENCE THEORY

An Abstract of a Thesis

Presented to the

Honors College at Southern University
Baton Rouge, Louisiana

. In Partial Fulfillment of the Requirements for the
Honors College Degree

By

Thurmiere 0 . Love

May 2002

ABSTRACT
There is this widespread belief that older adults cannot successfully learn foreign
languages as well as younger adults or children. Consequently, older adults usually buy
into this belief and create doubts about their foreign language learning ability. However,
contrary to popular stereotypes, many studies have shown that older adults can be good
foreign language learners. Yes, older adults face many difficulties in the classroom but
so do younger adults and children. The manner in which lessons are taught is extremely
significant in the foreign language learning process. When children are taught foreign
languages, they are often required to communicate verbally, and manipulatives such as
games, music, and computers are frequently used to enhance their language learning.
However, when adults are taught foreign languages, or any subject for that matter,
lectures, paper and pencil activities, and a minimal number of teacher-student discussions
(or verbal communication activities in the target language for foreign language classes)
continually serve as the primary sources of learning.
Current research has found that older adult learners have a great number of skills
that can be effectively utilized in the classroom to enhance foreign language learning.
"Teacher of adult learners are often intrigued by their students ' striking abilities in a
number of skills and arts, and often wo nder how this potential can be used to enhance
[foreign language] learning (Harvard, p.l ). In 1983 , Howard Gardner created the
Multiple Intelligence Theory, which was then and presentl y still is applied to children
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and young adults. However, new research is utilizing the theory to highlight adult
learning strengths and abilities. Intelligence, as defined by Gardner's theory, " is the
ability to solve problems or create products that are valued in one or more cultural or
community settings" (Harvard, p. 1)

The Mulitple Intelligence Intelligence Theory

argues that all humans have multiple intelligences that vary in degree and type. There are
currently eight forms of intelligence: naturalist, musical, interpersonal, spatial-visual,
bodily-kinesthetic, linguistic, logical-mathematical, and intrapersonal. The purpose of
this research is to determine and compare the foreign language learning styles of older
and younger adults so that hopefully in the near future professors can begin to incorporate
new techniques to reach all types of intelligences. The method of analysis used for this
research was represented in the form of a survey. The survey was used to discover
learning style perferences of young and older foreign language adult learners.
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CHAPTER I
BACKGROUND OF STUDY
Introduction
Studying and learning a foreign language is becoming more popular in the United
States due to the vast number of immigrants entering into the country, especially from
countries such as Mexico, Cuba, and Puerto Rico . Those who speak a second language
are value more in society than those who speak only one language. Thus, many academic
institutions such as primary schools, high schools, and especially colleges and
universities are encouraging and even mandating that their students study a foreign
language for at least two semesters . The trend has indeed been working, for more
students are studying foreign languages, and the number of students studying abroad
annually is increasing gradually
However, someone is still being left behind, and that someone is the older adult.
Presently, many older adults do not have fundamental knowledge of a language other
than their native language, and many are discouraged from learning a foreign language.
Why is this? Well, according to the article The Older Language Learner, "The greatest
obstacle to older adult language learning is the doubt-in the minds of both learner and
teacher-that older adults can learn a new language."
Contrary to popular stereotypes, many studies have shown that older adults can
be good foreign language learners

Yes, o Ider adults face many difficulties in the

classroom but so do younger adults and children. The manner in which lessons are taught
is extremely significant in the foreign language learning process .

When children are

taught foreign languages, they are often required to communicate verbally, and
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manipulatives such as games, music, and computers are frequently used to enhance their
language learning. However, when adults are taught foreign languages, or any subject
for that matter, lectures, paper and pencil activities, and a minimal number of teacherstudent discussions ( or verbal communication activities in the target language for foreign
language classes) continually serve as the primary sources of learning.

Purpose of Study
This study seeks to examine and determine adults' foreign language learning style
preferences using the Multiple Intelligence Theory. Although much is known about how
the Multiple Intelligence Theory influences the learning of children and young adults, the
study and influence of the theory in adult learning is relatively new. Current research has
found that older adult learners have a great number of skills that can be effectively
utilized in the classroom to enhance foreign language learning.

"Teacher of adult

learners are often intrigued by their students ' striking abilities in a number of skills and
arts, and often wonder how this potential can be used to enhance [foreign language]
learning" (Viens). This study will deepen the understanding of instruction given to older
adults using the Multiple Intelligence Theory, and it will also seek to discover which
types of instruction would be most effective with older adults .
In 1983 , Howard Gardner created the Multiple Intelligence Theory, which was
then, and presently still is, applied to children and you ng adults . However, new research
is utilizing the theory to highlight adult learning strengths and abilities . Intelligence, as
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defined by Gardner' s theory is " the ability to solve problems or create products that are
valued in one or more cultural or community settings" (Viens) .

The Mulitple

Intelligence Theory argues that all humans have multiple intelligences that vary in degree
and type. There are currently eight forms of intelligence: naturalist, musical,

interpersonal, spatial-visual, bodily-kinesthetic, linguistic , logical-mathematical, and
intrapersonal.
It is hypothesized that the majority of the traditional students w ill prefer learning
activities that incorporate the spatial-visual, musical, interpersonal, and kinesthetic
intelligences.

In addition, I hypothesize that most of the non-traditional students will

prefer the linguistic, spatial-visual, musical, and interpersonal intelligences . I feel that
both groups will really enjoy the music intelligence because according to Applications of

Research in Music Education, "Music is ubiquitous in the lives of [adults] , and it
provides a source of activity, comfort, and stimulation" .

I also feel that the non-

traditional students will prefer the linguistic intelligence more than the traditional
students because "research to date indicates that writing improves as [people] get older,
and o lder adults ' writings are more complex and organizad w ith adequate content"
(Knudso n) The interpersonal and visual intelligences will be preferred by both groups
most individuals like to see things, and they usually like to wo rk with others to solve
prob lems or complete projects .
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Significance of Study
The importance of analyzing the desired learning styles of older and younger
adult foreign language learners is so that hopefully in the future professors can reevaluate
their teaching styles and begin to incorporate new learning techniques to reach all types
of intelligences. It is of upmost importance to reach all adult learners because those who
speak or have basic knowledge of another langauge are valued more in society. Being
able to speak a foreign language is an advantage when applying for a job, and when
traveling abroad, one's chances of communicating in the native language of that
particular country increases. This study will generate information about whether the MI
theory can prompt innovation and guide teacher change in adult education. An
underlying goal of this study is to help people know themselves and their own strengths.
Although the MI theory is extremely popular in elementary settings, it can be
successfully utilized with the older adult because its " instructional approach takes into
account the special needs and resources of the [older adult)" (Weinstein-Shr).

Restrictions of Study
There were two rnam limitations to this study. First, time was a limitation. If
given more time, I could have completed a study using the MI theory methods ill an
authentic classroom. I could have created activities for adult classes over a specified
amount of time, taught the classes with the activities, and then l could have recorded and
analyzed the results . This would have given the research a more practicable conclusion.
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According to Brougher, "Using the MI theory in the classroom is an alternative to
traditional methods of teaching. Research based on authentic situations is very effective,
and [educators] are more ready to accept the results and try it out for themselves ."
Second, the motivation/attitude of the foreign language learner is an extremely
important factor that cannot be easily assessed . "Language attitudes in the learner, the
peer group , the school, the neighborhood, and society at large can have an enormous
effect on the second langauge learning process, both positive and negative. It is vital that
teachers and students examine and understand these attitudes" (Walquier) .

One' s

motivation toward learning a foreign language can definitely create positive regards
regardless of the teaching style of the teacher or the learning style of that particular
individual.

According to Deci and Ryan, " ... Intrinsically motivated activities are those

that the learner engages in for their own sake because of their value, interest, and
challenge. Such activities present the best possible opportunities for learning".

CHAPTER II
REVIEW OF LITERATURE
Adult Multiple Intelligences (AMl)
In December of 1996, ten teachers from various areas of education embarked on
an eighteen-month journey in order to understand the theory of multiple intelligence and
to determine what it offered to the field of adult literacy education. This journey was a
partnership between Harvard Project Zero and the New England Literacy Resource
Center (NELRC) at World Education. This study of adult literacy education was based
on Howard Gardner's Multiple Intelligence Theory, which was originally designed to
foster the learning styles of children. The primary objective of the ten teachers involved
in the study was to research how incorporating the Multiple Intelligence Theory with
adults affected their learning abilities and skills. They agreed to use the phrase Adult
Multiple Intelligences (AMl) and described their goal as to "develop and explore the use
of Multiple Intelligence in the primary contexts of adult literacy education .. " (Viens).
The Ml theory is not meant to eliminate traditional teaching methods, but to offer an
alternative to teachers of adult learners. Like children, adults possess multiple skills that
are too often overlooked and/or ignored in the classroom. Why not use those skills and
abilities to enhance foreign language learning? According to the Harvard Project Zero,
"the Ml theory, which emphasizes the positive ways that people acquire knowledge and
interact with the world, may be especially valuable to teachers working w ith adult
students who have experienced repeated difficulties in learning". Adult learners need
materials designed to present structures and vocabulary that will be of immed iate use to
them, in a co ntext that reflects aut hentic situations

Materials and activities th at do not
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incorporate real life experiences will succeed with few older learners (Schleppegrell). As
a result of this research and other similar projects, more and more educators in adult
literacy programs are successfully determining how to better instruct and assess adults
with non-traditional methods. It is also very important to note that educators who use
Adult

Multiple

Intelligences

will

be

using Multiple

Intelligence Theory-based

applications that will be designed according to the unique academic abilities and skills of
their students.
Multiple Intelligence Theory
In 1983 Howard Gardner proposed a new view of intelligence that has grown
rapidly throughout school systems in the United States for almost two decades. This new
view, known as the Theory of Multiple Intelligences or the Multiple Intelligence Theory,
expands the "concept of intelligence to also include such areas as music, spatial relations,
and interpersonal knowledge in addition to mathematical and linguistic ability"
(Armstrong). Although this theory was originally designed to accommodate the learning
needs of children, increasingly, adult literacy education programs are beginning to
incorporate the theory within their curriculum. According to Skehan," individuals vary
greatly in the ways they learn a second language. The Multiple Intelligence Theory (MI)
can help students to not only understand the rationale for non-traditional learning
activities but to consider them a pos itive and promising change" .
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Gardner defines the term intelligence as "the capacity to solve problems or to
fashion products that are valued in one or more cultural settings" (Armstrong) .
The Multiple Intelligence Theory differs greatly from the traditional view of
teaching and learning. Gardner proposed eight intelligences, and they are as follows :
•

Bodily-Kinestheic- "body smart"

•

Interpersonal "people smart"

•

Intrapersonal "self smart"

•

Linguistic "word smart"

•

Logical-Mathematical "number/reasoning smart"

•

Musical "music smart"

•

Naturalist "nature smart"

•

Spatial-Visual "picture smart"

9

Adult Foreign Language Learner Stereotypes
Throughout history, it has been believed that the older the individual, the more
difficult it is to learn a foreign language. This stereotype of the older language learner
can be traced to "a theory of the brain and how it matures, and classroom practices that
discriminate against the older learner" (Schleppegrell). It was once argued that the brain
lost "cerebral plasticity" after puberty, making learning a second language more difficult
for adults than for children. Many people still believe that children are the only ones who
are able to learn a second language fluently without the aid of formal classroom
instruction. However, as learning abilities of older adults are being researched more
often than before, new information that contradicts once-believed ideas of older adults
learning a second language is now superceding all those older language learner
stereotypes . According to current research, the following statements defend stereotypes
of the older adult learner: 1) The ability to learn a foreign language does not decrease
with age. 2) The age of the adult learner is not a major factor in language acquisition
except for minor considerations such as hearing and vision loss . 3) The environment in
which adults learn is the major influence on their influence to acquire the new language.
Contrary to widespread stereotypes, "older adults can be good foreign language
learners

The difficulties older adults often experience in the language classroom can be

overcome through adjustments in the learning enviro nm ent, attention to affective factors ,
and use of effective teaching methods " (Schleppegrell)

CHAPTER IV

METHODOLOGY
Participants
Participants in this study were selected from 100 and 101 level Spanish, French,
and German beginning courses at Southern University and A&M College in Baton
Rouge, Louisiana.

All participants ' ethnic background was African-American with the

exception of two Caucasian participants. The age range was between eighteen. and sixty
years .

Procedures
A twenty-question survey was administered to two groups of individuals. The
total number of participants was 111 . The first group was between the ages of 18 and 22
and made up 81 (72%) of the 111 count of participants. The second group was between.
the ages of 23 and 60 and made up 30(28%) of the 111 participants . The first group is to
be labeled "Traditional College Students", and the second group is to be labeled "Nontraditional College Students". All individuals within the groups were en.rolled in one of
th ese foreign language courses : Spanish 100, French 100, German 100, Spanish 101 , and
French l 0 l .

Particular individuals were chosen to participate because of their age,

however completion of the survey was entirely voluntarily. Lower level foreign language
courses were chosen because the majority of students at the university have to take at
least two semesters of a foreign language, and after completion of these two semesters,
man y choose not to continue studying a foreign language The primary purpose of the
research is to determine learning style preferences of young and o ld er adults in lower
level courses and to cater to new styles of instruction so that more students will continue
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enrolling in upper level foreign language courses. The students were placed into two
separate groups, traditional and non-traditional, according to age. Making two groups
would allow me to better define traditional and non-traditional students.
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By: Howard Gardner

Math-Logic
Verbal-Linguistic
How can I include numbers,
classification, critical-thinking,
and calculations?

How can I include reading,
writing, and speaking?

Spatial
How can I include visuals,
colors, art, graphs, and
pictures?

Musical
MI THEORY

How can I include
music, sounds, rhythms,

Bodily-Kinesthetic
How can I include
movement, exercise,
drama, and crafts?

Intra personal
How can I include private
learning time and student
choice?

,.

.

,II,

.......

,,,

~--------~

I'

Interpersonal
How can I include group
work, peer sharing, and
discussion?

1. What is your race/ethnic background?
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_Black or African American
_American Indian or Alaska Native
_ _Hispanic
_
Other (Specify)

Caucasian
Asian
Pacific Islander
2. What is your age range?

18-22

23-28

41-50

51-60

36-40

_ _29-35
60+

3. What foreign language are you studying?
___ Spanish
___French ___German

_ _ _Other (specify)

4. At what level are you studying?
_ _ 100
_ _ 101
5. What is your reason(s) for studying a foreign language?

_Requirement
_Major/Minor
Personal Interest
_ _Other (Specify)
Instructions: Please respond to all statements as accurately as possible.
All information is completely confidential.

1
Strongly Agree

2

Agree

SCALE
3

Neutral

4
Disagree

5

Strongly Disagree

l . I prefer that foreign language teachers give activities that
use the newspaper as a learning resource.

l

2. I like to learn specific grammar rules when studying a foreign

1 2 3 4 5

2 3 4 5

language
3. I feel more comfortable learning a foreign language using a
variety of reading materials such as library books and magazines.

2 3 4 5

4. I feel comfortable using foreign language multimedia computer software.
1 2 3 4 5
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5. It is beneficial to me to have mathematical formulas that express foreign language
grammar rules and patterns . (Example: Yo+ Tener= Tengo).
1 2 3 4 5
6. I like to study and look for patterns in the language such as conjugating verbs and
agreement patterns .
1 2 3 4 5
7. I like when foreign language videos are used in teaching a second language.
1 2 3 4 5
8. I like when foreign language textbooks have a lot of pictures and graphics .
1 2 3 4 5
9. I prefer that a foreign language textbook be accompanied by a compact disc or
audiocassette tape that I can use.
1 2 3 4 5
10. I think I learn a foreign language best by listening to various types of Spanish music.
1 2 3 4 5
11. I prefer to work alone on foreign language assignments

1 2 3 4 5
12. I need time alone to absorb all information given about a foreign Language, so
sometimes I don't want to study with others.
1 2 3 4 5
13. I like to work in groups .

2 3 4 5

14. I prefer to cooperate with others in enhancing my foreign Language skills instead of
working alone.
1 2 3 4 5
15 . I like joining and participating in foreign language clubs and organizations.
1 2 3 4 5
16. I learn best with "hands-on" physical activities.

2

,.,

.)

4

5

17. I feel that writing and particip ating in skits enhances my foreign language skills .
1 2 3 4 5
18. I think that the best way to learn a fore ign language is to be
,.,
totally immersed in it in a natu ral setti ng, like stud ying abro ad.
2 .) 4 5
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19. I like it when my teacher makes us use only the target language in
in the classroom.

1 2 3 4 5

20. I like that I can practice my foreign language skills in authentic environments.
(Example: in local restaurants, stores, etc.)
1 2 3 4 5

i

.
I
I

.
....

CHAPTERV
RESULTS
The following data was retrieved from the survey.

I. LINGUISTIC INTELLIGENCE
Statement 1
1.

I prefer that foreign language teachers give activities that use the newspaper as

a

learning resource.

Strongly Agree
Agree
Neutral
Strongly Disagree
Dis agree

Traditional
3 (4%)
11 (14%)
40 (49%)
16 (20%)
11 (14%)

Non-Traditional
2 (7%)
7 (23%)
18 (60%)
l (3%)
2 (7%)

There were significant differences in the responses from both groups More nontraditional students (30%) agreed with using the newspaper as a learning resource
compared to only 18% of the traditional students This shows that more older adults
prefer utilizing the newspaper as a learning resource. Furthermore, the responses from
each group of those who disagreed were different also . Only 10% of non-traditional
students disagreed with the statement compared to 34% of the traditional students.

Statement 2
2. I like to learn specific grammar rules when studying a foreign language.

l

•I

i

.',,
..
I

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
27 (33%)
30 (37%)
16 (20%)
4 (5%)
4 (5%)

Non-Traditional
13 (43%)
9 (30%)
6 (20%)
0 (0%)
2 (7%)

Both groups show a similar pattern in their response to this statement. The
percentages for the number of students who agreed with this statement were very close
Seventy percent (70%) of traditional students agreed compared with 73% of nontraditional students The percentages were also nearly the same for the number of
students that disagreed. Ten percent (10%) of traditional students disagreed compared to
7% of non-traditional students.

:i
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Statement 3
3. I feel more comfortable learning a foreign language using a variety of reading
materials such as library books and magazines.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
9(11%)
23 (28%)
31 (38%)
11 (14%)
7 (9%)

Non-Traditional
4 (14%)
7 (24%)
12 (41%)
4 (14%)
2 (7%)

Almost the same percentage of traditional students agreed with the statement as
In addition, the
did the non-traditional students (39% and 38%, respectively) .
percentages of those students who disagreed with the statement were close. Twentythree percent (23%) of traditional students disagreed compared to 21 % of non-traditional
students

Statement 4
4. I feel comfortable using foreign language multimedia computer software.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
23 (28%)
25 (31%)
21 (26%)
6 (7%)
6 (7%)

Non-Traditional
6 (21%)
11 (38%)
9 (31%)
3 (10%)
0 (0%)

The two groups' patterns of response to this statement are similar. The same
percentage of traditional and non-traditional students agreed with this statement (59%).
The responses of those students who disagreed with the statement were simi lar also. The
comparison of the two groups for which the students disagreed is 14% of traditional
students and 10% of non-traditional students . A significant number of students also
responded neutral. However, more non-traditional students (31 %) responded neutral than
did the traditional students (26%) .

Summary: On a,·erage, both groups are in favor of using some type o f re ading material
w hen learning a foreign language. ( 42% traditiona l, 4 7% non-traditional),
but mo re traditional students disagree with using some type of reading
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material than do the non-traditional students.

•

Question #4 was not used when computing averages because I felt that it was not
as reliable as the other statements. It may seem ambiguous to some.

II. LOGICAL-MA THEMATI CAL INTELLIGENCE
Statement 5

5. It is beneficial to me to have mathematical formulas that express foreign language
grammar rules and patterns. (Example: Yo + Tener= Ten go).

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
17 (21%)
27 (33%)
20 (24%)
9 (11 %)
9 (11 %)

Non-Traditional
8 (28%)
10 (35%)
8 (28%)
1 (3%)
2 (7%)

A large percentage of traditional (54%) and non-traditional (63%) students agreed
with this statement, and fewer non-traditional students disagreed with this statement than
did the traditional students . Twenty-four percent (24%) of traditional and 28% of nontraditional students were neutral about the statement.
Statement 6

6. I like to study and look for patterns in the language such as conjugating verbs
and
agreement patterns.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
26 (33%)
28 (35%)
17 (21%)
7 (9%)
2 (3%)

Non-Traditional
9 (31%)

12(41%)
6 (21 %)
2 (7%)
0 (0%)

The patterns of respo nse from this statement are very similar. Sixty-eight percent
(68%) of traditional stud ents agreed with the statement compared to 72% of no n-
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traditional students . The response from students in each group that replied neutral was
the same (21 % ) . Of those students who disagreed with the statement, 12% were
traditional students compared to 7% of non-traditional students.

Summary: Both groups are in favor of using formulas and patterns in learning a foreign
language, especially the non-traditional group. A larger percentage of
traditional students disagree than the non-traditional students. In fact, the
percentage of traditional students that disagree is almost double that of the
non-traditional students .
ID. SPATIAL-VISUAL INTELLIGENCE
Statement 7

7. I like when foreign language videos are used in teaching a second language.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
17 (22%)
27 (35%)
27 (35%)
6 (8%)
l (1%)

Non-Traditional
10 (35%)
6 (21 %)
10 (35%)
3 (10%)
0 (0%)

The two groups' patterns of response were very similar. The responses of
traditional and non-traditional students who agreed were almost identical (57% and 56%,
respectively) . Furthermore, 9% of traditional students disagreed with the statement
compared to l 0% of non-traditional students. Both groups had the same percentage of
students to respond neutral (35%).
Statement 8
8. I like when foreign lan guage textbooks have a lot of pictures and graphics.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
38 (48%)
29 (36%)
8 ( 10%)
2 (3%)
3 (4%)

Non-Traditional
19 (66%)
6 (21%)
2 (7%)
0 (0%)
2 (7%)

I
II

I
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The responses from the two groups show that the preferences of the individuals
are quite similar. A very large majority of traditional and non-traditional students agreed
with the statement (84% and 87%, respectively) . The same percentage of traditional and
non-traditional students disagreed with the statement (7%).
Summary: Both groups strongly agree with having pictures and graphics in foreign
language textbooks . Only a small percentage from each group disagreed
with having pictures and graphics.

IV. MUSCIAL INTELLIGENCE
Statement 9

9. I prefer that a foreign language textbook be accompanied by a compact disc or
audiocassette tape that I can use.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
25 (31 %)
29 (36%)
19 (24%)
6 (7%)
2 (2%)

Non-Traditional
14 (50%)
6 (21%)
3 (11 %)
3 (11 %)
2 (7%)

There were significant differences in the responses from both groups. Although
the percentage of traditional students that agreed with the statement ( 67%) was similar to
the percentage of non-traditional students that agreed (71 % ), the total percentage of
responses from the non-traditional students who disagreed with the statement was double
the total percentage of traditional students who disagreed (18% and 9%) . In addition, the
percentage of traditional students that res ponded neutral was more than double (24%)
compared to the non-traditional students that responded neutral (11 %).

Statement 10

10. I think I learn a foreign language best by listening to various types of Spanish
music.

Strongly Agree
Agree
Neutral
Strongly Disagree

Traditional
10 ( 13%)
8 ( I 0%)
32(4 1%)
20 (25%)

Non-Traditional
I (3%)
7 (24%)
l l (38%)
7 (24%)
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Disagree

9 (11 %)

3 (10%)

The patterns of response from both groups were similar. Of all the responses
from those who agreed with the statement, 23% were traditional students compared with
27% of non-traditional students. In addition, 36% of traditional students disagreed with
the statement compared to 34% of non-traditional students. These numbers show that a
higher percentage of students from both groups prefer not to listen to various types of
music in the target language. Almost the same percentage of traditional and nontraditional students responded neutral to the statement (41 % and 3 8%, respectively) .

Summary: Nearly half of the students that responded to the musical intelligence
statements agreed with them, especially the non-traditional students . Only
about a fourth of the students from the traditional and non-traditional
disagreed with using music in some way.

V. INTRAPERSONAL INTELLIGENCE
Statement 11
11. I prefer to work alone on foreign language assignments.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
l O (12%)
l O (12%)
19 (26%)
25 (31 %)
17 (30%)

Non-Traditional
5 (17%)
0 (0%)
10 (35%)
6 (21%)
8 (28%)

The pattern of response from those who disagreed was not too similar. However,
a large percentage of both the traditional and non-traditional groups disagreed with the
statement (61% to 49%) . The traditional gro up feels stronger toward this than the nontraditional group. Although both groups had fewer students that agreed with the
statement, more traditional students (24%) agreed than did the non-traditional students
(17%). A significant number of students responded neutral, but the non-traditional
students leaned more towards answering neutral (35%) than did the traditional students
(26%).
Statement 12
12. I need time alone to absorb all information give n about a foreign language, so
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sometimes I don't want to study with others.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
13 (16%)
18 (22%)
27 (33%)
16 (20%)
7 (9%)

Non-Traditional
8 (28%)
7 (24%)
10 (35%)
2 (7%)
2 (7%)

The percentage of traditional students who disagreed with the statement (29%)
was more than double as compared to the percentage of non-traditional students (14%).
The responses of those who answered neutral were similar (traditional 33%, nontraditional 35%). A large majority of students from both groups agreed with the
statement, but fewer traditional students (3 8%) agreed than did non-traditional students
(52%). The non-traditional group has a strong interest toward this statement.
Summary: Overall, a larger percentage of traditional students disagreed with working
alone than did the non-traditional students . Although the percentages of
those who agreed were quite similar, more traditional students disagreed
with working alone on foreign language assignment.
VI. INTERPERSONAL INTELLIGENCE
Statement 13
13. I like to work in groups.
Traditional

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

37 (46%)
20 (25%)
8 (10%)
7 (9%)
9(11%)

Non-Traditional

8 (28%)
8 (28%)
10(35%)
2 (7%)
1 (3%)

The pattern of response from both gro ups was not similar in any way. The
majority of students from both groups, traditional and non-trad itional, agreed that they
like to work in groups, but more traditional students (71 %) than non-traditional students
ag reed (56%). The percentage of non-traditional students that responded neutral was
more than three times the percentage of traditional students who responded neutral (35%
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and 10%, respectively) . Also, the percentage of traditional students that disagreed (20%)
was double the number of non-traditional students that disagreed ( 10%).
Statement 14
14. I prefer to cooperate with others in enhancing my foreign language skills instead
of working alone.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
25 (31%)
32 (40%)
15 (19%)
3 (4%)
6 (7%)

Non-Traditional
6 (21%)
10 (35%)
9 (31%)
3 (10%)
1 (3%)

A large percentage of both the traditional and non-traditional groups agreed with
the statement (71 % and 56%), but the traditional students showed more interest than the
non-traditional students . Each group had a significant number of students that responded
neutral, but more non-traditional students (31 %) answered neutral than did traditional
students (19%).The response of those who disagreed were similar. Eleven percent (11%)
of traditional students disagreed compared with 13% of non-traditional students.
Statement 15

15. I like joining and participating in foreign language clubs and organizations.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
6 (8%)
13 (17%)
36 (46%)
19 (24%)
5 (6%)

Non-Traditional
1 (3%)
8 (28%)
15(52%)
3 (10%)
2 (7%)

There were significant differences in the responses from both groups. An
overwhelming majority of both the traditional (46%) and non-traditional (52%) students
answered neutral. The number of traditional students that disagreed with the statement
(30%) was almost double that of the non-traditional students (17%) Furthermore, more
non-traditional students (31 %) disagreed with the statement com pared to 25% of
trad itio nal students .
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Summary: More traditional students agree on working with others on foreign language
assignments than do non-traditional students.

VII. KINESTHETIC INTELLIGENCE
Statement 16

16. I learn best with "hands-on" physical activities.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
23 (28%)
29 (36%)
18 (22%)
5 (6%)
6 (7%)

Non-Traditional
14 (48%)
6 (21%)
4 (14%)
2 (7%)
3 (10%)

The response from students who agreed with this statement was similar. Sixtyfour (64%) of traditional students agreed compared to 69% of non-traditional students .
Fewer students from both groups disagreed with the statement than did agree (traditional,
13%, non-traditional 17%). A significant amount of students from bo th groups
responded neutral to the statement, but more traditional students (22%) responded neutral
than did non-traditional students (14%) .
Statement 17

17. I feel that writing and participating in skits enhances my foreign language skills.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
20 (25%)
26 (32%)
20 (25%)
11 (14%)
4 (5%)

Non-Traditional
11 (38%)
8 (28%)
7 (24%)
1 (3%)
2 (7%)

Both gro ups had similar patterns of response. A large numb er of students from
both groups, trad itional and non-traditional, agreed with the statement (57% and 66%)
than disag reed w ith it ( 19% and 10%). More non-traditional students tended to agree
with this statement wh ile more traditional students tended to disagree w ith this statement.
The percentages for those who responded neutral were very similar. Twent y-fi ve percent
(2 5% ) of traditio nal stude nts w ere neutral compared to 24% of non-traditio nal st udents.
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Summary: More non-traditional students agree with having "hands-on" physical
activities, and more traditional students disagree with this method. However,
the response pattern from the two groups is similar because both are in favor
"hands-on" activities, and both have fewer students who disagree.

VIII. NATURALIST INTELLIGENCE
Statement 18

18. I think that the best way to learn a foreign language is to be totally immersed in
it in a natural setting, like studying abroad.

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
17 (21%)
28 (35%)
24 (30%)
8 (10%)
4 (5%)

Non-Traditional
9 (30%)
9 (30%)
9 (30%)
I (3%)
2 (7%)

Both groups show a similar pattern of response. More students from both the
traditional (56%) and non-traditional (60%) groups agreed with the statement. The same
percentage of students . responded neutral to the statement (30%), and although both
groups had fewer students who disagreed, more traditional students (I 5%) disagreed than
did non-traditional students ( I 0%).

Statement 19
19. I like it when my teacher makes us use only the target language in the classroom.
Strongly Agree
Agree
Neutral
Strongly Disagree

Traditional
IO (12%)
18 (22%)
28 (35 %)
17 (2 l %)

Non-Traditional
4 (13%)
9 (30%)

11 (37%)
4 (13%)
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Disagree

8 (10%)

2 (7%)

The pattern of response from this statement was not too similar. However, both
the traditional and non-traditional group had a significant number of neutral responses
(35% and 37%). More students from both the traditional and non-traditional groups
agreed with the statement (34% and 43%, respectively), but the non-traditional students
felt strongly about this statement. Both groups had fewer people who disagree with the
statement, but the percentage of traditional students that disagreed was much greater
(31 % ) compared to the percentage of non-traditional students (20%).

Statement 20
20. I like that I can practice my foreign language skills in authentic environments.
(Example: in local restaurants, stores, etc.)

Strongly Agree
Agree
Neutral
Strongly Disagree
Disagree

Traditional
18 (22%)
36 (44%)
17 (30%)
4 (5%)
6 (7%)

Non-Traditional
10 (35%)
10 (35%)
6 (21%)
1 (3%)
2 (7%)

A very large percentage of both groups agreed with this statement. Sixty-six
percent (66%) of traditional students agreed with the statement compared to seventy
percent (70%) of non-traditional students. The response from those who disagreed with
the statements was similar. Twelve percent (12%) of traditional students disagreed
compared to 10% of non-traditional students. Of all the students surveyed, more
traditional students (30%) answered neutral to the statement compared to 21 % of nontraditional students.

Summary: Both the traditional and non-traditional groups share a similar pattern. Both
tend to agree on using the target language in a natural setting. However,
non-traditional students feel stronger about this than do traditional students .
In addition, more traditional students disagree with using the target language
in a natural setting

CHAPTERV
CONCLUSION
I hypothesized that most of the traditional students would prefer learning
activities that incorporate the spatial-visual, musical, interpersonal, and kinesthetic
intelligences.

Furthermore, I hypothesized that most of the non-traditional students

would prefer the linguistic, spatial-visual, musical, and interpersonal intelligences .
The results showed that the majority of both the traditional and non-traditional
students preferred the logical-mathematical, spatial-visual, and kinesthetic intelligences .
The least preferred by the two groups was the linguistic intelligenc. The traditional
students were more against working alone on foreign language assignment. Feelings were
mixed on the statement about musical intelligence.

For the first statement of musical

intelligence, the majority of both groups agreed that a foreign languag e textbook should
be accompanied by a compact disc or audiocassette tape for student use. However, for
the second statement dealing with the musical intelligence, the majority of students from
both groups disagreed with the statement.
The traditional and non-traditional preferences were very similar in pattern form .
From this research it can be concluded that various intelligences of the Multiple
Intelligence Theory can be implemented in the co llege classroom. Ins tructors can begin
with one or two activities and observe how well each of their students respond to those
assignments . It is very important to note that although this research shows that traditional
and non-traditional have general preferences , alt students are different with their own
unique learning style.

BIBLIOGRAPHY
Armstrong, Thomas. "Multiple Intelligences: Seven Ways to Approach Curriculum".
Educational Leadership. November 1994, Page 2.
Brougher, Janet Z. "Using the Multiple Intelligence Theory in the Adult Classroom".
Adult Learning. March-April 1997 pages 35,36.
Deci, E.L., & Ryan, R.M. Intrinsic Motivation and Self-Determination in Human
Behavior. New York: Plenum, 1985, Page 5.
Schleppegrell, Mary. "The Older Language Leamer". ERIC Clearinghouse
on Languages and Linguistics. 1987. Pages 3,4.
Skehan, P. Individual Differences in Second-Language Learning. 1989. Pages 3-5.
Walqui, Aida. "Contextual Factors in Second Language Acquisition". ERIC
Clearinghouse on Languages and Linguistics. Sept. 2000. Pages 2-4.
Weinstein-shr, Gail. "Growing Old in America: Learning English Literacy in the Later
Years". ERIC Clearinghouse for ESL Literacy Education. 1993. Page 2.
Viens, Julie. "Adult Multiple Intelligences". Project Zero Research Projects. July 2001.
Pages 1-3.

